
   

 

Cuid salud, ene-jun 2017; 3(1): 237-238.  237 

 

Editorial 

Cuidado y Salud/KAWSAYNINCHIS - ISSN 2409-2312 
Cuid salud, ene-jun 2017; 3(1):237-238. 
www.eeplt.edu.pe/revista/  

 

Values in social responsibility in higher education 
"In times of crisis, only imagination is more important than knowledge" 

Albert Einstein 
 

At present, society that is immersed in a maelstrom of changes in all areas, demanding new adaptations to the 
human group to constitute links that build the development of the population and people in a particular way requires 
appreciation of the importance of higher education as the foundation of a more prosperous, just and supportive society. 

 
Tünnermann1 points out that higher education in this century demands flexibility in its "doing" and "doing", 

reforming its structures and working methods and integrating a prospective vision where imagination and creativity - 
inspired by solidarity, equity and respect for the environment - be the basis of the learning process of the people; a 
process that would facilitate access to the globalized world of work and, as an active member, to reach the Millennium 
Development Goals by 2030, which are proposals for the great problems facing the population in this age, especially 
Latin America and El Salvador. Caribbean. 

 
In 2008, the Regional Conference on Higher Education in Latin America and the Caribbean, held as a prelude to 

the World Conference on Higher Education held in Paris in 2009, highlights the need for higher education to contribute 
to democratic and tolerant coexistence, in a spirit of solidarity and cooperation among members; It also fosters 
opportunities for all humanity, with an emphasis on vulnerable populations, to contribute to the creation of knowledge, 
social and productive transformation of societies.2 

 
Already at the World Conference in Paris, the social responsibility of higher education institutions is highlighted, 

specifying, among other points, that they [...] should contribute to the formation of citizens with ethical principles, 
committed to the construction of peace, human rights and values [... ].3 Need that is more latent in the peoples of the 
planet where inequities constitute a breach to live with dignity and could be reduced by enhancing knowledge, in short, 
human talent. Education in the twenty-first century seeks to secure in the person the security that even when immersed 
in the changes that are happening, their cultural integrity, their human essence is not lost; Instead, look for tools that 
help you realize your personal project. 

 
It is thus that the university is subjected to profound changes, one of them is the formation of competences 

understanding that this involves, in addition to the cognitive and procedural aspects, attitudinal aspects in which the 
values that must cement or build the student as being human being. According to Casares et al.,4 citing Jover et al., they 
refer that competences constitute a specific category of individual characteristics that have close ties to values, ethics 
and acquired knowledge. 

 
From this holistic view, competence is a set of knowledge, attitudes, values and skills necessary to analyze specific 

situations with critical thinking that allows a satisfactory performance from a human perspective, in which attributes 
such as solidarity, benevolence, tolerance, compassion by the neighbor reflect that the professional, in addition to 
learning to be, learned to coexist. 

 
In that sense, Millennium educators have a responsibility to train people with a broad and flexible mentality and 

deep convictions; people willing to serve humanity wherever they are,5 which requires a formation with a strong ethical, 
value and scientific content to get out of the moral underdevelopment in which humanity is submerged or, as Garcia 
Serrano refers to quoting Kant,6 the education of duty will break mental structures based on facilitation, will lead to the 
fulfillment of obligations, respect for the human rights of different types of diversity, the construction of a world in 
which our actions allow harmonious coexistence and sustainable, which could be translated into what Morín, cited by 
Romero et al.,5 […] calls the possible but not yet probable Fifth Birth, would be the birth of humanity, which would 
make us abandon the planetary iron age of the prehistory of the human spirit, that would civilize the earth and see the 
birth of the world-society […]. 
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Achieving moral prosperity implies a constellation of virtues, as Pope John Paul II pointed out: laboriousness, 
order, honesty, initiative, saving, spirit of service, fulfillment of the word engaged; in short, love for a job well done.7 
The work of the educator of this century is arduous, since not only must he achieve the training of his students, he must 
also train people, make them grow and develop in them capacities for life. education must focus on human formation 
[...] the educator for the twenty-first century, writes Colombian professor Alvaro Recio, will be an educator-researcher 
with a deep human and social formation, so that he becomes an agent of change for himself, his students and the 
surrounding community […].1 
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